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Quality Assurance Review

The review team, comprising host school leaders and visiting reviewers, agrees that
evidence indicates these areas are evaluated as follows:

Leadership at all levels Leaders chose not to have estimates

Quality of provision and outcomes Leaders chose not to have estimates

AND

Quality of provision and
outcomes for disadvantaged
pupils and pupils with additional
needs

Area of excellence N/A

Previously accredited valid areas  N/A
of excellence

Overall peer evaluation estimate Leaders chose not to have estimates

Important information

e The QA Review provides a peer evaluation of a school’s practice in curriculum,
teaching and learning, and leadership. It is a voluntary and developmental process,
and the peer review team can evaluate and offer ‘peer evaluation estimates’ based
only on what the school chooses to share with them.

e The QA Review estimates are not equivalent to Ofsted grades. The QA Review uses
a different framework to Ofsted and the review is developmental not judgmental.

e The QA Review report is primarily for the school's internal use to support the school's
continuing improvement. If you choose to share this report, or extracts thereof,
externally (e.g. on your website or with parents), please ensure that it is
accompanied with the following text:

Challenge Partners is a charity working to advance education for the public benefit.
We are not a statutory accountability body. The QA Review does not audit schools’
safeguarding or behaviour policies and practices. However, Lead Reviewers and
visiting reviewers are expected to follow Challenge Partners’ safeguarding policy and
report any concerns as set out in the procedures.
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1. Context and character of the school

Brook Mead Academy is a secondary free school in the heart of Leicester. The
school opened in September 2021 and is in its fourth year. It has a changing and
mobile intake of scholars spread across the city. Deprivation measures place the
catchment area in the lowest quintile nationally. A third of scholars come from
disadvantaged backgrounds, most of whom are from the most deprived areas in
the city. The number of disadvantaged scholars is lower than expected because
many families have newly arrived in the country and are unsure of their status.

The school celebrates its diversity, with eight out of ten scholars coming from
ethnic backgrounds and with two fifths of scholars speaking English as an
additional language (EAL).

Scholars in Years 7 and 8 are located at the main site, whilst those in Years 9
and 10 are taught at the upper school site. This presents significant logistical
challenges of a 15-minute walk between the sites. Despite these challenges, the
school is increasing its number on roll and is set to move into its permanent
building later in 2025.

The school had a highly successful inspection in March 2024 and was judged to
be ‘outstanding’ in all areas.

2.1 Leadership at all levels - What went well

e Leaders have a clear vision of their mission and how they are going to
achieve it. They actively seek to recruit scholars from disadvantaged families
and this is reflected in their admissions policy. A research-based approach to
learning and pastoral thinking has led to the evolution of well-understood and
well-implemented systems that develop scholars holistically as well as
academically.

e There is no compromise on setting and expecting the highest of standards,
despite the unique and numerous challenges of being in temporary
accommodation split across two sites. This means that the school feels the
same across both sites because staff use deliberate and carefully scripted
approaches to learning. As a result, there is a high degree of consistency in
the sharing of well-defined, enduring ‘powerful knowledge’ which helps
scholars empower their social mobility through their learning.

e The school self-evaluates rigorously and is keen to celebrate strengths as well
as identify areas for development. This helps to inspire leaders at all levels to
strive relentlessly to refine their curricula and areas of responsibility.

e The climate for learning has been carefully and deliberately crafted through
the systemic use of pedagogical routines, encouraging ‘scholarly’ learning
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behaviour that is efficient and maximises learning potential. Leaders monitor
this through quality assurance processes in tandem with trust moderation.

e The school day has been designed to allow for a weekly continuous
professional development (CPD) training schedule. This is supported by an
instructional coaching programme to help teachers with the implementation of
agreed routines, as well as to develop teachers’ subject and pedagogical
knowledge delivery.

e The school has an extended school day which allows for a comprehensive
extra-curricular programme. This makes opportunities accessible, numerous
and diverse for all scholars. The large range of activities on half-termly
rotation is impressive during ‘Brook Bonus Time’ and they include academic,
sporting and arts-based electives. Leaders give scholars the agency to
present their own proposals; these pass through a submission process that is
detailed and robust. The school is proud that fifteen electives this year have
been successfully implemented in this way.

e Staff well-being is uppermost in leaders’ strategic and operational thinking.
This ensures that there is an inclusive culture which has resulted in staff
stability and retention.

e The personal development offer is woven into the very fabric of the school’s
ethos and values. Its roots lie in Stoic philosophy and are inculcated through a
well-thought out tutor programme. This programme links values, such as
kindness, to the virtues of wisdom, courage, temperance and justice, at first
with knowledge and then through their application in real life scenarios. This
helps prepare scholars well for life in modern Britain through which they are
taught to be proactive ‘upstanders’ who can shape change in society.

2.2 Leadership at all levels - Even better if...
none identified.

3.1 Quality of provision and outcomes - What went well

e The curriculum is broad and highly ambitious. Scholars are set aspirational
targets determined by a combination of Key Stage 2 data and baseline
testing, using a tried and tested model employed by the trust. Middle leaders
are knowledgeable about their curricula which is evidenced by well-
sequenced and hierarchical learning in the long-term and medium-term
schemes of learning. Planning is collaborative and empowers teachers to
tailor centrally developed resources to the needs of their own classes.

e As a free school, leaders have the freedom to design their own curricula
which often go beyond National Curriculum guidance. Attention is paid to the
makeup and diversity of the school and content is curated with this in mind.
For example, in history, important historical events are looked at through a
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decolonised lens to ensure that scholars have a balanced and factual
perspective of what happened and why.

e Reading is prioritised and is a regular feature of tutor time. Texts, such as
‘Black and British’, are read with gusto by teachers; this captures the
imagination of scholars. The book choice is deliberate and explores concepts
which resonate well with scholars’ backgrounds. This serves to broaden their
wider knowledge base and link to other subjects like history and science.
Phonics intervention is in place for the weakest readers, and this helps them
to catch up quickly.

e Teachers model well and explicitly. In a Year 7 art lesson, the teacher
modelled how to turn an ordinary picture into an abstract optical illusion by
breaking down repeated techniques into explicit, step-by-step chunks that
allowed scholars to repeat the process in their own work. In a Year 9 French
lesson, explicit teaching ensured that there was a high success rate during
the ‘we do’ activity.

e Pedagogy is heavily researched and a variety of strategies are delivered
universally and consistently to embed learning. The use of mini whiteboards,
‘turn and talk’ and ‘l say, you say’ are all used in a deliberate approach, using
common language in all classrooms. In the vast majority of lessons, this
allows knowledge to be delivered in a way that builds on prior knowledge over
time. These approaches enable knowledge to be embedded into long-term
memory. A group of Key Stage 3 scholars with special educational needs
and/or disabilities (SEND) were able to synthesise knowledge correctly using
percentage facts and methods they recalled from Year 7 to solve a composite
problem given to them verbally.

e Work in books and folders show progression over time; they also show that
‘Tick and Fix’, based on whole class feedback from teachers, are used
efficiently by scholars to identify their next small steps improvement within
topics.

e Opportunities for extended writing and reasoning were seen in a variety of
subjects, such as history, mathematics and art using subject specific
terminology.

e Learning is carefully constructed in every classroom using embedded routines
based on the highest expectations from teachers. This allows all scholars to
learn in a purposeful and meaningful way that is inclusive and has no
disruption. Teachers do this by encouraging their scholars with warmth and
kindness in their interactions using language that is open and de-escalatory,
when needed.

e Attendance is promoted through three strands: Belonging, Support and
Challenge. Belonging is reinforced through daily interactions with staff.
Support and Challenge represent the systemic and individual support given to
harder to reach scholars that need to improve their attendance. This results in
overall attendance which is well above the national average and persistent
absence which is below the national rate.
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3.2 Quality of provision and outcomes - Even better if...

. teachers continued to ensure consistency in ‘planning to the detail’ and
executing agreed routines with fidelity.

4.1 Quality of provision and outcomes for disadvantaged pupils
and pupils with additional needs - What went well

e Scholars with SEND are known and well cared for by all staff. There is
ambition for them to do as well as their peers and there is no artificial or
modified ceiling in place to prevent this. Teachers are expected to ‘plan to the
detail’ with their short-term planning and this includes knowing the well-
curated one-page profiles of disadvantaged scholars and what strategies
would benefit them most.

e The SENDCo is knowledgeable and has developed referral systems to which
all staff contribute; these diagnose traits and needs using recognised
screening methods. The strategies that are put in place are then shared with
all staff efficiently. This was seen in class folders where SEND and
disadvantaged scholars were known on seating plans and strategies to
support them were included on their profiles.

e The school takes a pragmatic approach in supporting scholars with SEND.
The majority of strategies are employed through the universal offer of quality
first teaching. Teachers are expected to adapt their activities to ensure that all
scholars can access the learning, taking account of the strategies on the
profiles. The deliberate nature of learned routines, such as the use of mini
whiteboards and ‘turn and talk’, ensures a familiarity with how learning takes
place which benefits SEND scholars in particular.

e The impact of this approach means that SEND and disadvantaged scholars
feel included and empowered to learn as well as others. This is reflected in
higher than national attendance figures for these vulnerable groups. Work in
the majority of books shows that SEND scholars keep up with learning and
are achieving similar outcomes to their non-SEND peers.

4.2 Quality of provision and outcomes for disadvantaged pupils
and pupils with additional needs - Even better if...

none identified

5. Area of Excellence

The school did not propose an area of excellence for this review.
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Following the OA Review

The review report is primarily for the school's internal use to support the school's
continuing improvement. However, we encourage you to share the main findings
with your hub/hub manager so that they can support your hub’s activity planning.
Challenge Partners will also collate and analyse content reports from across the hub
networks including using Al tools to create an aggregate picture of what is going on
across the sector (sharing these with the partnership) each year. The QA Review
reports remain confidential to Challenge Partners and the host school. This ensures
that schools embrace the review as a development process, acting as a catalyst for
their ongoing improvement. This is the primary purpose of the QA review. However,
our aim is that the thematic analysis will demonstrate the additional value of a sector
wide overview, illustrated with real-life examples.

For further support following your QA Review, schools can access the School
Support Directory; the Challenge Partners online tool that enables schools to
connect with other schools in your hub and across the national network of schools.
The School Support Directory can be accessed via the Challenge Partners website.
(https://www.challengepartners.org/)

Finally, following the QA Review, schools may find it useful to refer to research such
as the EEF toolkit to help inform their approach to tackling the EBIs identified in the

report (https://educationendowmentfoundation.org.uk/education-evidence/teaching-

learning-toolkit)
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